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Every teacher is a teacher of every child or young person, including those with SEND. 

 

 

School Setting 

The Oratory Preparatory School is a co-educational non-selective independent school for 

pupils of the age of 2 - 13 years. 

 

 

Policy Statement and School beliefs 

 
The Oratory Preparatory School believes that all pupils are entitled to high quality, well-planned 

and well-organised teaching, which will enable them to participate in a broad and balanced 

curriculum and to be part of the social life of the school.  

 

 

                  The Learning Support Department supports the School’s Catholic ethos by: 

 

● recognising, that for a variety of reasons, many children will require help of some kind, 

at some time.  Whilst we are all members of God’s, and the school’s family, some of us 

learn in a different style from others. 

 

● aiming to find and build on the strengths of each child, to provide support when 

needed and to encourage each individual to realise his or her potential, in keeping 

with the aforementioned understanding. 

 

● exploring, (in line with the Equality Act 2010) the possibility of accepting children with 

special needs into the school.  Reasonable adjustments will be made as necessary and 

progress will be subject to termly review.  Initially, where applicable for new entrants to 

the school, evidence of any former professional assessments will be required so that it 

can be carefully considered whether The Oratory Preparatory School is the right 

environment for the child with more particular needs, to thrive. 

 

● adhering to the philosophy that a child is considered to have a special educational 

need, if they have significantly greater difficulty in learning than the majority of pupils 

at the same age or, if they have a disability that prevents or hinders them from making 

use of educational facilities; and consequently ensuring that these children feel equally 

valued despite their difficulties 

 

● providing for the enhancement of special talents, e.g. in language, mathematics, 

music, art, sport, dance and drama.  We recognise at the same time that children may 

also be gifted in other ways.   

 

● fostering within children a positive self-image which may otherwise be eroded for those 

experiencing learning difficulties, and who thus may feel vulnerable in comparison with 

their peers. This positive self-image may also be interpreted in the way our pupils regard 

their lessons as a privilege, themselves naming them as ‘special’ lessons.  In Catholic 

terms, the children are encouraged to understand that we form our self-image by what 

God says about us, for example, ‘You are precious in my sight’, and not what the world 

thinks about us. 

 

● ensuring that values such as Truth and Justice, Tolerance and Peace, Forgiveness and 

Understanding may arise incidentally through discussion and shared experiences, but 
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are also encountered within the learning support reading and comprehension 

materials.  They are included within specific types of writing, for example, persuasive 

writing, in our lessons.  The Gospel values of care, service and sacrifice, also form part 

of our general pastoral provision and teaching, in order to help the child develop a 

balanced view of the world, of themselves and of those immediately around them.  

 

 

Compliance 

This policy complies with the statutory requirement laid out in the Revised SEND Code of 

Practice 0 – 25 (2015) and has been reviewed by the SENCO, Breda McKinney and approved 

by SLT.  

 

Special Educational Provision and Definitions: 

 

This policy is written with the inclusion of the Early Years Foundation Stage and the following 

outcomes of Helping Children Achieve More: 

 

● Enjoy and achieve  

● Make a positive contribution  

● Achieve economic well being  

 

The Equality Act 2010 retains the previous definition of disability:  

 

‘A physical or mental impairment which has substantial and long-term 

adverse impact on a person’s ability to carry out normal everyday activities.’ 

 

 

At the Oratory Preparatory School, we believe that a pupil has special educational needs or 

a learning difficulty if they:  

 

1) have a significantly greater difficulty in learning than the majority of others of the same 

age: or  

2) have a disability which prevents or hinders them from making use of educational 

facilities of a kind generally provided for others the same age in mainstream schools 

or mainstream post-16 institutions 

 

We endeavour to secure special educational provision for pupils for whom this is required, that 

is ‘additional to and different from’ that provided within the differentiated curriculum to better 

respond to the four areas of need identified in the new Code of Practice: 

 

⮚ Communication and interaction 

⮚ Cognition and learning  

⮚ Social, mental and emotional health 

⮚ Sensory/physical  

(SEND Code of Practice September 2014) (See Appendices for definitions) 
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Aims and Objectives of the SEND policy: 
 

● Following the guidelines for the revised Code of Practice (September 2014) to apply a 

whole school policy to ensure that each child’s individual needs are met. 

                                        

● Identify any special educational needs of any child at the earliest opportunity. In EYFS 

and Key Stages 1, 2, and 3, a clear picture of a child’s learning and development is 

gained by consistent and regular communication between all teaching professionals 

and the child’s parents.  

 

● Provide for children throughout the school at:  

 

1. Early Years Foundation Stage (Nursery, Kindergarten and Reception)   

 

2. Key Stages 1, 2 and 3 

  

● Consider the 4 areas of SEND when assessing the pupil in the EYFS: 

 

⮚ Communication and interaction 

⮚ Cognition and learning 

⮚ Social, mental and emotional health 

⮚ Sensory and/or physical 

 

with reference to: 

 

⮚ Literacy 

⮚ Mathematics 

⮚ Understanding the world 

⮚ Expressive arts and design 

 

● Maintain and termly update a provision map for pupils receiving individual or group 

support, or closer supervision within the classroom only. 

 

● Ensure that all children have been formally assessed by the SENCO, classroom teacher 

and/or relevant external agencies. 

 

● Ensure that all school staff members are aware of individual pupil’s needs.  For all 

teaching staff, provide access to the Learning Support List and SEND Register, 

indicating for each child, all of the main concerns for attention and support in the 

classroom. 

 

● In the EYFS, observational assessment is undertaken by relevant staff members to make 

judgements about each child’s learning skills and their development. Depending on 

their special educational needs, children will demonstrate their learning development 

in different ways and this will be recorded according to the Early Learning Goals. They 

also take into account the children’s preferred mode of communication, e.g. talking, 

eye pointing, finger pointing and the use of signs and/or symbols. 

 

● For all pupils receiving one to one or group learning support within the Learning Support 

Department, produce Individual Development Plans (for Prep pupils) or Graduated 

Approach Plan (Pre-Prep pupils) on a termly, or rolling basis, as targets are achieved or 

need to continue. 

 

● Provide Year 1 to Year 8 staff members with clear synopses of external reports (e.g. 

Educational Psychology, Occupational Therapy) through an INP (Individual Needs 

Profile). These synopses will include specific recommendations for classroom support. 
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● Maintain an individual, confidential file for each child receiving learning support. In Pre-

Prep, maintain individuals’ details in a central file. 

 

● Invite parents to come and discuss their children on a regular basis to air concerns, 

share information on progress, liaise for home support ideas and involve them in the 

target setting and reviews of their child’s Individual Development Plans (INP) or 

Graduated Approach Plans (GAP). 
 

● Apply for and provide evidence for examination concessions in formal examinations 

where necessary. 

 

● Deliver continuous pastoral care for the children with special and additional 

educational needs, by maintaining an ‘open door’ policy within the Learning Support 

and Pastoral Care Departments, and providing an ‘ear’ for their problems at all times, 

to help develop the children’s confidence and self-esteem. The Learning Support and 

Pastoral Care Departments work closely to get a holistic view of the child. 

 

● Maintain communications with the teachers, tutors and the Headmaster concerning 

the eventual secondary school placement of a child, to ensure that his or her needs, 

will be suitably met in the future. 

 

● Maintain communication between Head of Juniors, Head of Pre-Prep, SENCO and 

Head of Pastoral Care, concerning the transitional support of pupils from Year 2 to Year 

3. 

 

● Provide and arrange regular INSET both for the Learning Support staff and the 

mainstream staff. 

 

 

CLASSIFICATION 

  

There are several identifiable classes that qualify a pupil for receiving learning, or additional 

support: 

  

1) Children with specific learning difficulties 

 

2) Children with a general delay in learning that impacts upon their ability to process,  

retain and memorise learning 

 

3) Children with medical conditions 

 

4) Able and Gifted children (see separate policy) 

 

5) EAL pupils in Early Years 

 

6) Children who need particular help at certain times of the school year, e.g. 

organisational skills and revision techniques prior to examinations; new pupils who may, 

for one reason or another, have missed vital literacy or numeracy concepts; those who 

have suffered long term absence and need help to catch up on work missed; help in 

coping with class work during difficult family circumstances such as bereavement; 

family (or other) circumstances where counselling may be necessary for the mental 

well-being of the child. 
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Whole School Graduated Approach to SEND Support: 
 
The Oratory Preparatory School takes a whole school approach to the provision for pupils with 

SEN through assessing, planning, delivering, reviewing and recording of information, to ensure 

that all children achieve their potential.  

 

The identification of need varies between Prep and Pre-Prep as does the approach to SEND 

provision and support. The general identification of need followed by the Pre-Prep and Prep 

procedures follows: 

 

General Identification of Need: 

At the Oratory Preparatory School, it is the role of the class/subject teacher in the first instance, 

to identify any pupil who may have SEN. 

 

‘Slow progress and low attainment do not necessarily mean the child has SEN. The class 

teacher working with the SENCO should assess whether the child has SEN’. 

SEN Code of Practice 0-25 (2014). 

 

I. Before identifying a child as needing SEND support the class teacher will liaise with the 

Head of Pre-Prep/SENCO to establish a clear analysis of the pupils needs 

 

II. The Head of Pre-Prep/SENCO will observe the pupil in class and discuss strategies for 

support and differentiation that the teacher can apply through quality first teaching  

 

III. The SENCO may assess the child in order to ascertain difficulty, attainment levels, 

identify cognitive difficulties or the possibility of cognitive difficulties 

 

IV. The SENCO will analyse the child’s assessment records from whole-school assessment 

data, any specialist assessments undertaken, and the qualitative information gathered 

from staff, the pupil and parents 

 

V. The SENCO and/or Head of Pre-Prep and class teacher will meet with parents to discuss 

strategies to be put in place for support and/or to recommend that parents acquire a 

specialist assessment report, if appropriate.   

 

The Graduated Approach is applied as follows:  

 

• Assess: The class or subject teacher, working with the SENCO, will carry out a clear 

analysis of the pupil's needs. The SENCO may contact the parents to request their 

consent to administer further assessments to gather more detailed cognitive 

information.  

 

• Plan: In consultation with the parent and pupil, adjustments will be agreed upon, 

interventions and support to be put in place will be discussed, as well as the expected 

impact on progress, development or behaviour, along with a review date. 

 

• Do: The class or subject teacher remains responsible for working with the pupil. The 

SENCO will support the main class/subject teacher in the further assessment of the 

pupil's particular strengths and weaknesses, in problem solving and advising on the 

implementation of support. If additional support is required, for example one-to-one 

lessons, the SENCO will ensure that the pupil has access to this support. If a specialist 

assessment is recommended the SENCO will work with the parents to advise, support 

and make recommendations.  
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• Review: The effectiveness of the support and interventions and their impact on the 

pupil's progress is reviewed termly; the impact and quality of the support and 

interventions is evaluated by the Class Teacher and SENCO, along with the views of the 

pupil and their parents; the support is revised in light of the pupil's progress and 

development in consultation with the pupil and parents. 

 

Rationale for entry to the SEND Register:  

The above process will assist the SENCO in determining whether a child should be entered on 

the SEND Register. For the purposes of the SEND Census, pupils should be added to the SEND 

register if they are only able to meet expected targets with the support of additional or external 

help beyond that available through quality first teaching and differentiation. This may be in 

the form of 1:1 lessons, a professional assessment and report, speech and language therapy 

or occupational therapy.  
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IDENTIFICATION AND ASSESSMENT WITHIN THE PRE-PREP PHASE 
 

Early Years Foundation Stage (Nursery, Kindergarten and Reception) 

Key Stage 1 (Years 1 and 2) 

 

Identification of pupils needing support can come from several sources in the first instance: 

 

● Admissions interview, assessment and Parent Information Form 

● Documents available from previous setting transition 

● Class or subject teacher 

● Parent and Child – Digital Learning Journeys (Tapestry) 

● External practitioners (for example: GP, Occupational Therapist, Speech and Language 

Therapist, Optometrist) 

● Early Years Foundation Stage Profile – practitioners use the non-statutory ‘Early Years 

Outcomes’ guidance to assess the extent to which a young child is developing at 

expected levels for their age  

● Early Years Tracking Tool  

● Abacus Tracking (KS1, Mathematics) 

● Year 1 and 2 class assessments 

● SEND Identification – The Graduated Approach - Assess, Plan, Do, Review 
 

The progress of all children in Pre-Prep is regularly observed, monitored and reviewed. Any 

child not making progress at the expected rate is individually assessed via more in-depth 

testing, including for signs of dyslexia, and checking school screening scores as appropriate. 

Outcomes are discussed with colleagues and parents.   

 

PROGRESS CHECK AT AGE TWO: 

 

When a child is aged between two and three, Nursery practitioners must review and provide 

parents with a short written summary of their child’s development, focusing in particular on 

communication and language, physical development and personal, social and emotional 

development. This progress check identifies the child’s strengths and any areas where the 

child’s progress is slower than expected. Where there are significant emerging concerns, 

practitioners develop a targeted plan to support the child, involving other professionals such 

as the SENCO.  

 

The summary ‘Learning and Development in the Early Years’ highlights areas where: 

 

● Good progress is being made 

● Some additional support might be needed 

● There is a concern that a child may have developmental delay (which may indicate 

SEND or disability) 

● Informs plans for future learning 

 

 

PROVISION FOR LEARNING SUPPORT IN PRE-PREP 
 

The outcome of an assessment may suggest that a pupil can be adequately supported within 

the classroom. This will be by differentiation by work quantity and expectations. A Classroom 

Support Record will be produced by the class teacher. Further strategies for a pupil’s classroom 

management can be suggested by the SENCO as necessary. 

 

Pupils may be receiving on-site, or external professional support, with specific 

recommendations for supplementary support at school and at home. This is regardless of any 

additional learning support. 
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If it becomes evident after initial monitoring, closer support within the classroom, and further 

assessments within the above categories, that additional input is necessary, small, group 

learning support is offered and discussed with parents.  

 

Should the need for support be greater than can be provided within the small group 

arrangement, individual support will be considered and discussed with parents. 

 

At this stage, a child is withdrawn for one-to-one support by a specialist learning support 

teacher. External agencies may also be involved. These agencies may include:  

 

● Educational Psychologist 

● Occupational Therapist 

● Speech and Language Therapist 

● Vision Training Specialist 

● Clinical Psychologist 
 

A Graduated Approach Plan (GAP) is drawn up by the specialist teacher, in discussion with 

the class teacher, teaching assistant and the parents of the child concerned.  The GAP is 

reviewed as targets are achieved and new targets set. 

 

Pupils in all of the categories above are placed on the Learning Support List for Early Years 

Foundation or Key Stage One. 

 

Pupils who have a significant learning difficulty, and/or have a substantial disability requiring 

special educational provision, are deemed as having special educational needs (SEND). In 

collaboration with the class teacher and the SENCO (as necessary), a graduated response 

will be implemented and recorded via an additional document – Graduated Approach - 

Assess, Plan, Do, Review (Learning and Development in the Early Years for Nursery, 

Kindergarten and Reception pupils). The same recording will also apply to Year 1 and year 2 

pupils. 

 

These pupils will be placed on the Learning Support List for Early Years Foundation or Key 

Stage One, in the SEND section. 
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IDENTIFICATION AND ASSESSMENT WITHIN THE PREP PHASE 
Key Stages 2 and 3 (Years 3 – 8) 

 

Identification of pupils needing support can come from several sources in the first instance: 

 

● Admissions interview 

● Transition documents from a previous setting 

● Class or subject teacher 

● Tutor 

● Parent 

● Boarding House staff 

● External practitioners (eg GP, Occupational Therapist, Speech and Language Therapist, 

Optometrist) 

● School screening tests 

● School Assessment Data 

● SEND Identification  

 

Initial concerns about a pupil are communicated to the SENCO via an Initial Referral Form, 

which is filled in by a class or subject teacher, in consultation with each other as and other 

members of staff as necessary.  The pupil may also be brought up for general discussion in any 

of the weekly staff meetings and the SENCO will investigate further. 

 

The SENCO assesses the pupil individually via more in-depth testing, including for signs of 

dyslexia as appropriate; school screening scores are also checked. Outcomes are discussed 

with colleagues and parents.   

 

PROVISION FOR LEARNING SUPPORT IN PREP 
 

The outcome of an assessment may suggest that a pupil can be adequately supported within 

the classroom. This will be by differentiation, quality first teaching and setting for English and 

Mathematics. In cases where pupils have a specialist assessment report, the SENCO will 

produce an Individual Needs Profile (INP), listing recommendations for classroom 

management and support of a child’s specific and individual learning needs. 

 

Pupils may be receiving on-site, or external professional support, with specific 

recommendations for supplementary support at school and at home. They may or may not 

be receiving individual support as well. 

 

If it becomes evident, that after initial monitoring, closer support within the classroom, and 

further assessments within the above categories, additional input is necessary, individual 

learning support is offered and discussed with parents.  

 

At this stage, a child may be withdrawn for one-to-one support by a specialist learning support 

teacher. External agencies may also be involved. These agencies may include:  

 

● Educational Psychologist 

● Clinical Psychologist 

● Occupational Therapist 

● Speech and Language Therapist 

● Vision Training Specialist 

● Specific Learning Difficulties Specialists: Dyslexia, Dyscalculia and Dyspraxia 

 

An Individual Development Plan (IDP) is drawn up by the specialist teacher, and discussed with 

the parents of the child concerned.  The IDP is reviewed as targets are achieved and new 

targets set. 
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Pupils in all the categories above will be placed on the Learning Support SEND Register. 

 

Exam Access Arrangements (EAA) 

Exam Access Arrangements (EAA) are granted to children, young people and 

adults to enable them to have an equal chance of success in exams. EAA is 

appropriate for pupils who have a learning difficulty, for example, slow 

processing, specific learning difficulties (Dyslexia, Dyscalculia), or attention 

control issues. The purpose of EAA is to support candidates in having an equal 

chance to succeed in exams alongside all other candidates nationwide.  

  

There must be very clear reasons for a child to be granted exam access 

arrangements. The SENCO must be consulted in all cases and EAA must be 

agreed in advance of exams. 

  

Access arrangements at the Oratory Preparatory School include the provision 

of extra time in exams, access to a trained prompter, reader or scribe and in 

some cases it benefits pupils to sit exams in the Learning Support Department. 

 

 

 

EDUCATION AND HEALTH CARE PLANS 
 

From 1 September 2014, there have been no new statements of SEN.  Education, Health and 

Care Plans (EHC plans) have been introduced in place of the Statement of Special 

Educational Needs.  

 

If difficulties manifest as severe, and despite ongoing class and individual support, little or no 

academic progress is evident, the Local Education Authority will be asked to assess the child.  

This may result in an Education and Health Care Plan.  The recommendations will then be 

considered by all concerned, in order to determine the most appropriate course of action for 

the child. 

 

SEND Register and Educational Reports 
 

The SEND register is managed by the SENCO and is updated and shared with staff termly. 

Reports written by external specialist professionals are kept on the school’s online records 

system for reference as required. The SENCO will ensure that all staff are familiar with the SEND 

Register and the identified strategies for learning in relation to the pupils they teach. Pupil’s 

who have been assessed by external professionals and have a specialist report will have an 

Individual Needs Plan (INP) created for them by the SENCO. This will outline the child’s 

strengths, needs and strategies for supporting needs.  
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Valuing the Parent and Pupil Voice 
 

The Oratory Preparatory School welcomes parental involvement and seeks to gain as much 

information as possible about the child from the parents/carers. All staff read INP’s and support 

strategies shared by the SENCO.  Discussions are managed and processed with confidentiality 

and in a sensitive manner. In partnership with parents, pupils with special educational needs 

and learning difficulties will be encouraged to contribute to the assessment of their needs, the 

review and the transition process. 

 

At all stages of the SEN process, the school keeps parents fully informed and involved. We 

encourage parents to make an active contribution to their pupil’s education arranging 

meetings to share progress in addition to regular parent/pupil achievement meetings. At the 

Oratory Preparatory School we value the parent and pupil voice and work collaboratively with 

parents to ensure the best possible support specifically tailored to meet the individual needs 

of their child is provided.  

 

A record is kept of any communication with parents, and all notes and action plans arising 

from these meetings are kept in a secure place in order to maintain confidentiality. 

 

Inclusion and Admissions for SEND Children 

The Oratory Preparatory School operates an inclusive approach which is reflected in our Equal 

Opportunities and Admissions Policy, available on the school website. 

If the need for learning support for a child arises during the admissions process, the school 

Registrar will involve the SENCO in the assessment of prospective pupils. This will entail the child 

sitting an assessment with the SENCO which will be in addition to the standard entrance 

assessments in order to acquire more in-depth information. The SENCO will also meet with 

parents in order to discuss their child’s learning needs and to gather valuable information for 

the child’s application. 

 

 

Arrangements for learning support and SEND pupils changing 

schools or leaving school 
 

In consultation with parents, the SENCO will notify the receiving school about a pupil’s learning 

support or SEND records, including the provision that has been made and targets met. With 

the agreement of the parents, specialist reports and the child’s INP will be forwarded to 

prospective schools upon request.  

Staff Training 

Members of the Learning Support Department access training regularly in order to remain 

updated in the latest strategies for supporting children with specific learning difficulties and 

other conditions or barriers to learning. Additionally, the SENCO collaborates regularly with 

other SENCO’s in the Bellevue Group via a SENCO forum in order to share teaching strategies 

and ideas around best practice in SEND provision. 

 In addition to providing advice in the form of teaching strategies via INP’s, the SENCO provides 

information and occasional INSET training to staff in order to support quality first teaching for 

SEND pupils and also to support the specific and individual learning needs of those pupils 

diagnosed with a specific learning difficulty or other condition. 
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Storing and Managing Information (GDPR) 
 

The SENCO will ensure that records are kept up-to-date and available for staff and parents 

when required. All staff members have access to individual information via the school system. 

Paper copies of completed assessments are collated by the SENCO and Learning Support staff 

and any hard copies of information on children is kept in a filing cabinet in a secure cupboard. 
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Appendix 1 
 

 
A)  Broad areas of need as set out in the SEND Code of Practice 2014: 

 

Communication and interaction 

Pupils and young people with speech, language and communication needs (SLCN) have 

difficulty in communicating with others. This may be because they have difficulty saying what 

they want to, understanding what is being said to them or they do not understand or use social 

rules of communication. The profile for every pupil with SLCN is different and their needs may 

change over time. They may have difficulty with one, some or all of the different aspects of 

speech, language or social communication at different times of their lives. 

Pupils and young people with ASD, including Autism, are likely to have particular difficulties 

with social interaction. They may also experience difficulties with language, communication 

and imagination, which can impact on how they relate to others. 

 

Cognition and learning 

Support for learning difficulties may be required when pupils and young people learn at a 

slower pace than their peers, even with appropriate differentiation. Learning difficulties cover 

a wide range of needs, including moderate learning difficulties (MLD), severe learning 

difficulties (SLD), where pupils are likely to need support in all areas of the curriculum and 

associated difficulties with mobility and communication, to profound and multiple learning 

difficulties (PMLD), where pupils are likely to have severe and complex learning difficulties as 

well as a physical disability or sensory impairment. 

Specific learning difficulties (SpLD), affect one or more specific aspects of learning. This 

encompasses a range of conditions such as dyslexia, dyscalculia and dyspraxia. 

 

Social, emotional and mental health difficulties 

Pupils and young people may experience a wide range of social and emotional difficulties 

which manifest themselves in many ways. These may include becoming withdrawn or isolated, 

as well as displaying challenging, disruptive or disturbing behaviour. These behaviours may 

reflect underlying mental health difficulties such as anxiety or depression, self-harming, 

substance misuse, eating disorders or physical symptoms that are medically unexplained. 

Other pupils and young people  

may have disorders such as attention deficit disorder, attention deficit hyperactive disorder or 

attachment disorder. 

 

Sensory and/or physical needs 

Some pupils and young people require special educational provision because they have a 

disability which prevents or hinders them from making use of the educational facilities 

generally provided. These difficulties can be age related and may fluctuate over time. Many 

pupils and young people with vision impairment (VI), hearing impairment (HI) or a multi-sensory 

impairment (MSI) will require specialist support and/or equipment to access their learning, or 

habilitation support. Pupils and young people with an MSI have a combination of vision and 

hearing difficulties.  

Some pupils and young people with a physical disability (PD) require additional ongoing 

support and equipment to access all the opportunities available to their peers. 

 

B) Other considerations 

Other considerations need to be taken into account as these may also impact on the progress 

and attainment of our pupils; 
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● Disability (the Code of Practice outlines the “reasonable adjustment “duty for all 

settings and schools provided under current Disability Equality legislation –these alone      

do not constitute SEN) 

● Attendance and Punctuality 

● Health and Welfare 

● EAL 

● Being a Looked After Pupil 

● Being a pupil of Serviceman/woman 

 

C) Adequate progress  

The key test of the need for action is that current rates of progress are inadequate.  

 

Adequate progress can be identified as that which: 

 

• Prevents the attainment gap between the pupil and his peers from widening 

• Closes the attainment gap between the pupil and his peers 

• Shows an increased rate of progress than previously 

• Ensures access to the full curriculum 

• Demonstrates an improvement in self-help, social or personal skills 

• Demonstrates improvements in the pupil’s behaviour 
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Appendix 2 
 

Further Advice: 

Advice, information and training (extracted from Annex 2 of the SEND Code 2014) 

The following organisations provide advice, information and training on specific impairments: 

  

● The Autism Education Trust for children and young people on the Autism Spectrum 

(www.autismeducationtrust.org.uk) 

● The Communications Trust for speech, language and communication difficulties 

(www.thecommunicationtrust.org.uk) 

● The Dyslexia SpLD Trust on dyslexia and literacy difficulties 

(www.thedyslexia- spldtrust.org.uk) 

● The National Sensory Impairment Partnership for vision impairment, hearing impairment 

and multi-sensory impairment (www.natsip.org.uk) 

● Each of these organisations is working with funding from the Department for Education 

to support the reforms to the SEN system. 

● MindEd (www.minded.org.uk) is an e-learning portal aimed at supporting all adults 

working with children and young people. It provides simple, clear guidance on children 

and young people’s mental health, wellbeing and development. 

● The SEN Gateway (www.sendgateway.org.uk) enables access to a broad range of 

materials and support services across the range of SEN. 

● Early Support provides a range of information materials to families and professionals 

(www.ncb.org.uk/earlysupport).  
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http://www.natsip.org.uk/
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